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Introduction
Indonesian education has experienced various problems 

during the Covid-19 pandemic. The social impact of social dis-
tancing is very influential on the implementation of learning. 
Conditions during the Covid-19 pandemic are called special con-
ditions so that the implementation of learning is also carried out 
in a different way, namely Distance Learning. Distance learning is 
carried out based on the circular letter of the Minister of Educa-
tion and Culture number 4 of 2020 regarding the implementation 
of education policies in an emergency situation of the spread of 
the virus (Pengelola Web Kemendikbud, 2020).

Distance learning is a big challenge for teachers and students 
in carrying out learning. Learning is done in two ways, namely 
online and offline (Adnan, 2020). Online learning can be defined 
as e-learning. Online learning is done using a network or online 

while learning outside the network without using a network. This 
means that through online learning during the Covid-19 pan-
demic, teachers and students can master science and technology. 
Mastery of technology is one of the frameworks of thinking in 
the 21st century in Indonesia. Mulyanti, Purnama, & Pawinanto 
(2020) explains that the 21st century thinking concepts that will 
be applied in basic education include: (1) creative and innovative 
thinking, (2) critical thinking and problem solving, (3) communi-
cation and collaboration; (4) information, media, and technology 
skills; (5) life and career skills, namely the formation of character 
and spiritual values.

Online learning is not a new model in Indonesia. Several 
studies on the implementation of online learning at the elementa-
ry school level have been carried out. Online learning has a pos-
itive impact and shows high student motivation (Adnan, 2020; 
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Mulyanti et al., 2020). In addition, the use of the Edmodo applica-
tion in online learning has a significant effect on student learning 
outcomes in science subjects compared to conventional learning. 
Online learning is considered effective and efficient because it can 
be done anywhere and anytime using a cellphone, android, laptop, 
or computer (OECD, 2020). Online learning during the Covid-19 
pandemic needs attention from several aspects such as how to 
practice, what applications are used, and what strategies are used 
so that learning can be carried out properly.

The concept of online learning refers to e-learning. E-learn-
ing was created for distance learning. Distance learning separates 
students and teachers based on distance and time. In addition, 
this learning is one form of innovation in the world of education 
since the advent of internet technology. Computer programs are 
increasingly varied with the use of the internet so that distance 
learning can be carried out in multiway (Popovici & Mironov, 
2015). Popovici & Mironov (2015) explain the abbreviation “E” 
in e-learning means electronics. E-learning is all forms of learn-
ing activities that utilize electronic media to help humans learn. 
This opinion has a broad meaning because it emphasizes electron-
ics-based. Meanwhile, Zare, Sarikhani, Salari, & Mansouri (2016) 
and Samir Abou El-Seoud, Taj-Eddin, Seddiek, El-Khouly, & Nos-
seir (2014) explain that e-learning is the use of internet technol-
ogy and computer networks in the human learning process. This 
opinion is significantly more specific because of its emphasis on 
internet-based.

Dhawan (2020) explains that e-learning refers to online learn-
ing, which means intentionally using information and communi-
cation technology networks in the teaching and learning process 
[7]. In particular, Suresh, Vishnu Priya, & Gayathri (2018) states 
that e-learning is a learning model in digital format. Implemen-
tation of e-learning can be done directly and indirectly. Imple-
mented directly means that when the teacher gives lessons, stu-
dents can immediately hear. While the implementation is done 
indirectly, for example, the instructor’s message is recorded before 
being used.

Through online learning, students can study as usual and will 
not miss lecture material, as well as more flexible time (Aboag-
ye, Yawson & Appiah, 2020; Adnan, 2020; OECD, 2020; Sobaih, 
Hasanein & Elnasr, 2020).  However, online learning is not fully 
welcomed by students, because there are some students who think 
online learning is more difficult than ordinary learning (Adnan, 
2020; Mulyanti et al., 2020), not to mention internet quota must 
be available and this is the biggest difficulty experienced by stu-
dents, network problems, availability of learning tools such as lap-
tops, the level of material understanding is felt to be better if doing 
face-to-face lectures, and also not all lecturers and students are 
ready to operate online learning systems quickly, including pre-
paring lecture materials digitally.

The development of information and communication tech-
nology has a significant impact, including in the education aspect 
(Dhawan, 2020; Mulyanti et al., 2020; Popovici & Mironov, 2015; 
Samir Abou El-Seoud et al., 2014). Students and lectures can eas-
ily gain knowledge or insight from the internet. The number of 
sources scattered on the internet allows academics to access them 
via smartphones or gadgets. This development has begun to be 
used by several universities in Indonesia in the implementation 
of their educational programs known as online lecture programs 
or e-learning/online learning systems. Online lectures themselves 
can be understood as formal education organized by universities 
in which students and instructors (lecturers) are located in sepa-
rate locations, thus requiring an interactive telecommunications 
system to connect the two and the various resources required in it.

Online lectures during the Covid-19 pandemic are the most 
appropriate way to carry out the learning process for students 

(Ali, 2020; Sobaih et al., 2020; Yusuf & Al-Banawi, 2013; Zare et 
al., 2016). This lecture activity can be carried out through vari-
ous learning applications such as WA Group, Google Classroom, 
Zoom, Google Meet, etc., although it is realized that the results 
achieved will not be as optimal as the process carried out face-to-
face on campus. The focus of this research is (1) to describe and 
analyze how the process of online lectures at Universitas PGRI 
Semarang, and (2) to describe and analyze how the results of the 
implementation of online lectures at Universitas PGRI Semarang 
in suppressing disparities in higher education quality. Therefore, 
the purpose of this research is to monitor and evaluate the im-
plementation of online learning at Universitas PGRI Semarang 
through the mechanism of online learning guidelines by the 
Quality Assurance Institute.

Method
This research uses a mixed method or often referred to as a 

mixed method. The research sample was carried out random-
ly (proportional random sampling), so that all members of the 
population had the same opportunity and were not bound to be 
included in the sample. To determine the size of the sample in this 
study using the calculation formula recommended by Issac and 
Michael (1995) with a total of 2472 student respondents and 333 
lecturer respondents from the Study Program. Data collection for 
the online lecture process was captured by using an online lecture 
implementation questionnaire E-Learning filled out by students 
via googleform, the second data is student learning outcomes/
achievements downloaded from the Lecture Information System 
(SIP). In this study, the instrument used was a closed question-
naire (created by the authors of this study), because the researcher 
had already provided the answers so that the respondents just had 
to choose. The scale used is the five-point Likert Scale. 

This research uses a mixed research with sequential explor-
atory methods, namely the research starts from collecting quali-
tative descriptive data to describe how the process in implement-
ing online lectures starts from preparation, implementation of 
learning, evaluation, and reflection. Furthermore, quantitative 
data was collected to determine the results and effectiveness of 
online learning. The first result is used to answer the first problem 
question, and the second result is used to answer the second prob-
lem question. Furthermore, the two results are combined to get a 
complete picture of the implementation of online lectures This re-
search was carried out for 8 months, starting from May to Decem-
ber 2020. The location of this research is in all Study Programs at 
Universitas PGRI Semarang. Data analysis techniques were car-
ried out using: descriptive analysis and quantitative analysis.

Results
The data obtained from this study includes the national stan-

dards of higher education according to the Regulation of the 
Minister of Education and Culture of the Republic of Indonesia 
Number 3 of 2020 concerning the National Standards of Higher 
Education, in particular Article 4 (1) consists of: Graduate com-
petency standards are used as the main reference in developing 
learning content standards, learning process standards, learning 
assessment standards, lecturers and education staff standards, 
learning facilities and infrastructure standards, learning manage-
ment standards, and learning financing standards by showing that 
the most in accordance choices are chosen by lecturers (52.84%) 
and students (41.28%) (Table 1).

The standard of learning content is the minimum criteria 
for the level of depth and breadth of learning material that re-
fers to graduate learning indicating that very suitable is chosen by 
the lecturer (100%) while students show quite appropriate with 
48.46% (Table 1).
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The standard of the learning process is the minimum criteria 
regarding the implementation of learning in the study program 
to obtain graduate learning outcomes. The standard of the learn-
ing process includes the characteristics of the learning process, 
the planning of the learning process, the implementation of the 
learning process, and the student’s learning load. It shows that the 
lecturers are very suitable with 46.73% while the students are in 
accordance with 43.95% (Table 1).

Learning assessment standards are the minimum criteria 
regarding the assessment of student learning processes and out-
comes in order to fulfill the learning outcomes of graduates show-
ing a response from lecturers (51.79%) and students (48.65%) 
namely in accordance (Table 1).

The standards of lecturers and education staff are the min-
imum criteria regarding the qualifications and competencies of 
lecturers and education staff to provide education in the context 
of fulfilling graduate learning outcomes, showing lecturers at 
55.36% and students 51.30% for in accordance (Table 1).

Facilities and infrastructure standards have minimum crite-
ria regarding facilities and infrastructure in accordance with the 
needs of the content and learning process in order to fulfill grad-
uate learning outcomes with lecturers choosing 55.06% for very 
suitable and students 45.17% for in accordance (table 1).

Learning management standards are minimal criteria regard-
ing planning, implementation, control, monitoring and evalua-
tion, as well as reporting of learning activities at the study pro-
gram level, indicating that lecturers choose very suitable (47.25%) 
and students choose in accordance (45.95%) (Table 1).

Discussion
Taking these aspects into account, was deserved to how lec-

turers from Universitas PGRI Semarang succeeded in imparting 
knowledge during the Coronavirus pandemic. At the same time, 
we focused our paper on analyzing students’ perceptions of their 
experiences during exclusive online learning, and what impact 
this type of learning has on their ability to learn and process in-
formation.

This study shows that when studying exclusively online, some 
of the previously mentioned benefits and advantages diminish in 
value and the disadvantages become more prominent. Students 
who responded to our questionnaire believed that exclusively on-
line learning had no beneficial effect on information assimilation 
and processing, that it was more difficult to learn and focus on-
line, and that teaching was also more difficult.

In the context of the crisis posed by the pandemic, the hi-
erarchy of reasons why students are reluctant to study online is 
changing. Technical problems are the most frequently reported 
problems, which play a major role in reducing students’ learning 
motivation. Lack of technical skills of lecturers is another import-
ant reason and this finding confirms the results of other research 
conducted during the crisis (Suresh et al., 2018). The incompat-
ibility of teaching style with the online environment is the next 
reason, and at the last point, students mention poor communi-
cation and interaction with lecturers. These last two reasons are 
generated on the one hand by a lack of technical skills, and on the 
other by the resistance to change and lack of flexibility of some 
teachers to adapt in order to adequately impart knowledge in the 
online environment.

All of these elements are reflected in students’ perceptions 
of the quality of the online education process, the overall score 
scale showing a simple result: the average level of satisfaction. 
Although there are several studies showing positive attitudes of 
students towards exclusive online learning during the crisis (Allo, 
2020; Mulyanti et al., 2020), our results are consistent with recent 
research conducted on university students (De-Marcos, Domín-
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guez, Saenz-De-Navarrete & Pagés, 2014; Popa, Repanovici, Lu-
pu, Norel & Coman, 2020). However, the intermediate score of 
the overall score scale regarding satisfaction with exclusive on-
line learning indicates that, despite all the problems encountered, 
students have the ability to relate these problems to the context 
of a pandemic when lecturers and students are forced to face sit-
uations they have never faced before. So, some teachers do try. 
Although there are several studies showing positive attitudes of 
students towards exclusive online learning during the crisis (Allo, 
2020), our results are consistent with recent research conducted 
on university students (Popa et al., 2020), which confirms the neg-
ative attitude of students towards online learning.

Therefore, given the short time in which the lecturers had to 
adapt to the new teaching conditions, most of them managed to 
overcome the challenges, but there is still room for improvement. 
In this regard, our findings reveal that the educational process 
is teacher-centred rather than student-centered, and when there 
is an attempt to adopt a more student-centred process, students 
feel too much pressure due to the sheer number of tasks they un-
dertake. asked to solve. The student-focused educational process 
involves assigning students more responsibilities and more as-
signments, but unfortunately, as students are not used to this type 
of learning, they feel pressured, making them more prone to de-
veloping negative attitudes towards online teaching and learning. 
Lecturers use a variety of tools when delivering online lectures 
to make lectures more interesting, but sometimes feedback from 
students is delayed, assignments are not concise, and lecturers of-
ten fail to express their expectations clearly. The reason why the 
online education process faces so many problems is represented 
by the fact that the traditional way that lecturers used to deliver 
the practical part of the course was no longer suitable for the on-
line environment. So, because they do not manage to adapt quick-
ly and find solutions, lecturers create confusion and uncertainty 
among students.

In terms of student attitudes towards the use of E-learning 
platforms, students generally consider the platform to be a useful 
tool for online teaching and learning. Students prefer platforms 
that allow multiple users to communicate via video for a longer 
period of time, which does not pose as many technical problems, 
thereby facilitating interaction between them and their lecturers.

According to the Technology Acceptance Model (Zare et al., 
2016), The intention to use an E-learning platform is influenced 
by the perceived ease of use of the tools provided by the platform 
and by the perceived usefulness of the tools. In this context, our 
findings reveal that students do not experience difficulties when 
using the tools offered by the E-learning platform, they become 
intuitive and easy to manage. Therefore, our results reveal that on-
ly perceived ease of use and perceived usefulness are not sufficient 
to determine students’ use of an E-learning platform, as suggested 
by other studies (Aboagye, Yawson & Appiah, 2020; Adnan, 2020; 
OECD, 2020; Sobaih et al., 2020). 

This study has without doubt certain limitations because 
E-learning has limitations. If online courses attract students who 
would otherwise not have attended higher education, this trend 
is important from a policy perspective, as it has a positive effect 
on the increase of human capital. Learners with low motivation 
or bad study habits may fall behind. Without a proper class, the 
students may get lost or confused about the course activities and 
deadlines. Students may feel isolated from the  lecturer and class-
mates. Lecturer may not be available when students are studying 
or need help. Slow internet connections or older computers may 
make accessing course materials difficult.

The availability of supporting facilities for sophisticated on-
line learning provides opportunities for education managers and 
lecturers to carry out educational reforms and innovations that 

can result in increased efficiency and effectiveness of the educa-
tion system, namely, problem solving, critical learning and cre-
ative learning. Thus, lecturers must seriously consider how to in-
tegrate the use of online learning during COVID-19 in education.

Conclusion
The results and findings of our study lead to two categories of 

implications: practical and theoretical implications. On a practi-
cal level, a series of recommendations that are useful for lecturers 
can be outlined so that they can successfully improve the quality 
of the educational process in an online environment. This study 
offers a perspective on the way the educational process unfolds in 
a period of sudden and multiple change in the Indonesian higher 
education system. Thus, it is possible that after a longer period 
of adaptation and introduction of students and lecturers to the 
online environment, the quality of the educational process will 
improve, and students’ perceptions of online learning become 
more positive and in line with other studies, which we mentioned 
earlier in this paper. 
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